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Dear Andrew,

On Friday, September 21, the SBS Panel of the ASC Curriculum Committee reviewed new course Sociology
4463 with GE Social Science—Organizations and Polities & GE Diversity-Social Diversity in the U.S.

The Panel unanimously approved the course with one contingency and four recommendations:

e Contingency:

o GE assessment plan: Pp. 10-11: Incorrect GE expected learning outcome (ELO) inserted in the
plan. Instead of assessing the 3rd ELO for Organizations and Polities (the GE Social Science
subcategory requested), the plan assesses the 3rd ELO for Individuals and Groups. In other
words, the plan should assess "Students comprehend and assess the nature and values of
organizations and polities and their importance in social problem solving and policy making."
Instead, it assesses, "Students comprehend and assess individual and group values and their
importance in social problem solving and policy making." (See highlighted sections on proposal
attached.)

e Recommendations:
o GE assessment plan:
m The use of a 4-point scale where the highest score is a 1 and the lowest score a 4 is

somewhat confusing, especially since it then results in a 3-prong assessment table. Might
it be preferable to consider 4 to be high and 1 low & then have a 4-prong assessment
tool? See examples for GE Service-Learning and GE Education Abroad in ASC Curriculum
and Assessment Operatlons Manual, p. 83 and pp 86-87

m P 13: Expectmg 100% at Milestone level might be amb|t|ous

o Syllabus:
= [t would be useful to the students to add page numbers to the readings.
= P.6: Make sure that link for COAM works.

I will return the course via curriculum.osu.edu in a minute to enable the Department to address the points
above.

If you have any questions about this feedback, do not hesitate to contact Christina Roup, faculty Chair of the
SBS Panel (cc’d here), or me.

Best,
Bernadette

0 THE OHI1O STATE UNIVERSITY

Bernadette Vankeerbergen, Ph.D.


mailto:vankeerbergen.1@osu.edu
mailto:martin.1026@osu.edu
mailto:roup.2@osu.edu
mailto:haddad.2@osu.edu
https://asccas.osu.edu/sites/asccas.osu.edu/files/ASC_CurrAssess_Operations_Manual.pdf

Sociology 4463: Food and Inequality in the United States

New Course Proposal

Dr. Kara Young, Sociology





Course Request Form: Please see attached



Syllabus: Please see the attached syllabus



Course Description and Objectives: In this course, students will be introduced to the topic of social inequality through the lens of food. There are four main course objectives: 



1. Students will learn to analyze how food in the United States has been constructed and influenced by human cultural norms, social institutions and social structures. 

2. Students will learn about social inequalities of race, class, and gender through the lens of food. 

3. Students will learn how sociologists explain race, class, and gender inequality and use these sociological theories to think about the extent to which individual patterns of food consumption reflect existing social inequalities and the extent to which they produce social inequality. 

4. Students will learn to recognize the role of cultural and social structural forces in shaping their own relationship and engagement with food consumption. 



The course begins with three weeks of foundational readings and lectures to help students understand what is sociological about food, how sociologists think about inequality, as well as a crash course on our current U.S. food industry. The rest of the course is dedicated to exploring topics around food and inequality. These topics include: food labor, food security and hunger, obesity, food and race, food and gender, food and cultural capital, as well as eating and the body. We end the course by reading and discussing the alternative food movement, the food justice movement, and the critiques of each. 



Students will be graded on in class participation, four critical food journals, a midterm examination, a final research paper plus a short research paper proposal, and an in-class presentation on their final research paper. 



GE Rationale: This course will fulfill two Gen Ed goals: (1) GE Diversity: Social Diversity in the United States; and (2) GE Social Science: Organizations & Polities. The following outlines how this course fulfills these Gen Ed goals through: (a) the course objectives, (b) the readings, (c) the topics, (d) the written assignments, and (e) other course components.



GE Social Science: Organizations and Polities:

 

1. Students understand the theories and methods of social scientific inquiry as they apply to the study of organizations and polities.



· Course Objectives: This course will involve lecture, reading and discussion about the nature and values of organizations and polities in relation to food. In order to meet the four main course objectives, students will develop competency in identifying and discussing different social science methodologies and theories that have been used to study the relationship between food systems, culture, institutions, and social structures. This means that looking at theory and method is a core part of this course and discussing the pros and cons of these methodologies will be a regular part of class discussion.



· Readings: The readings for this course draw from peer-reviewed journal articles and academic books. They come from a diverse set of disciplines including sociology, anthropology, public health, history, geography, American studies, African-American studies, ethnic studies and critical dietetics. While the readings for each week are disciplinarily diverse, the theory that we will use to ground our discussions come heavily from sociology. We will read C. Wright Mills “The Sociological Imagination”; Judith Lorber “The Social Construction of Gender”; Ann Mourning “Race”; parts of Pierre Bourdieu’s book Distinction; and Michel Foucault “Dietetics”. Through these readings, students will grapple with the theories of social scientific inquiry in relation to organizations and polities. Additionally, throughout the semester, students will read peer-reviewed journal articles that use a variety of methodologies for studying food and inequality as it relates to organizations and polities – in-depth interviews, ethnography, surveys, and statistical analysis of large data sets. 



· Topics: In weeks three and four, we will discuss the food industry and food labor respectively. We will think about what theories social scientists have used to understand and critique our current food system. We will talk about what methods social scientists use to study the organization and polities with regards to the food industry. In weeks five, six, and seven, we will discuss food access and food consumption issues broadly speaking. During this unit, students will think about grocery stores, food banks, school lunch, and the Supplemental Nutrition Assistance Program. We will discuss the role that these organizations and programs play in our food system and discuss theories and methods for studying each. Lastly, in the weeks twelve, thirteen, and fourteen, students will think about political movements aimed at shifting the current food system. They will read about the alternative food movement, the food justice movement, and critiques of each. They will learn about the theories and methods that social scientists deploy to explore these movements. 



· Written Assignments: As outlined in the syllabus, there are three writing assignments for this class: critical food journals, midterm exam, and final research paper[footnoteRef:1]. In addition, students are asked to give a short in-class presentation on their final research paper. Each of these assignments will ask students to explain, engage, and put in conversation with one another social science theories in order to analyze the various topics related to food and inequality.   [1:  Instructions and grading rubrics for each assignment can be found at the end of the syllabus. ] 




· Other Course Components: There are no additional course components to mention here.



2. Students understand the formation and durability of political, economic, and social organizing principles and their differences and similarities across contexts.



5. Course Objectives: In each unit of the course, students will be asked to consider how our food system has been shaped over time by corporations, institutions, the state, social interest groups, economic, gender and racial inequalities, and cultural norms. Course objectives one and two speak directly to this theme. Course objective one states: students will learn to analyze how food in the United States has been constructed and influenced by human cultural norms, social institutions and social structures. In order to do this, students will be asked to dive into a critical analysis of how the political, economic, and social organizing principals with regards to eating and buying food in the United States are formed, stay the same and change over time. Objective two states: students will learn about social inequalities of race, class, and gender through the lens of food. Here, students will be asked to consider race, class, and gender as different contexts or positions that actors occupy and that stratify choices. In this way, in meeting this course objective, students will learn how the formation and durability of political, economic, and social organizing principles are similar or different across contexts in ways that lead to or challenge inequality. 



· Readings: Our exploration of this expected learning outcome begins in week two when students read several theoretical pieces on how sociologists understand inequality – the social, economic and political organizing principals that sustain these systems, and why they are durable over time. In week three, students will read a piece by Michael Carolan called “Understanding the Food System, Past, Present, and Future” to get a sense of the economic organization of our current food system. They will watch part of the documentary Food, Inc. and then listen to a panel of experts in the fields of public policy, food safety, and public health talk about the pros and cons of the food industry. Marion Nestle’s work on food politics will educate students on the social formation of nutrition guidelines. A key component of this class is to get students thinking about how political, economic, and social organizing principals work together and inform one another in regards to food. So, for example, several readings address how economic and social organizing principals within the food industry are imbricated in ways that depend on past notions of inequality and recreate inequality. These readings include Seth Holmes work on food labor, Nathan McClintock’s work on the making of food deserts, Alison Hope Alkon and Julie Agyeman’s work on producing unequal access, Kari Marie Norgaard et al.s work on nutritional justice in Native communities, as well as each of the readings in week ten on cultural capital. Through these readings and discussions, students will discuss the durability of political, economic, and social organizing principals in shaping national and local food, local food environments, and the food consumption and procurement practices of individuals and groups.



· Topic: The topics that address this expected learning outcome include:



· Inequality in the United States: Students will learn to think about race, gender, and class as political, economic, and social categories. They will learn how inequality is formed and sustained vis-à-vis these categories. 

· Understanding the Food Industry: Students will learn about the political and economic organizing principals of the food industry as well as its formation and durability. They will think about such topics as food production, food distribution, food safety, and food waste. They will examine why the food industry is set up the way that it is. They will also think about the critiques of the food industry.

· Food and Labor: Students will learn about the economic and social organizing principals around who grows, harvests, and packages our food and why the industry is organized in this way. They will learn about how food labor is different and similar across different sectors of the food industry.

· Food Access: Students will learn about the political, economic, and social organizing principals with regards to differences in food access and food availability. They will learn how differences in food access has formed over time and is different and similar across neighborhoods and regions.

· Food and Race: Students will learn to think of race and ethnicity as political, economic, and social organizing principals in our society. They will learn about how race and ethnicity play a role in food access, food procurement and consumption, and food related health outcomes outcomes. 

· Food and Gender: Students will learn to think of gender as a political, economic, and social organizing principal in our society. They will learn about how gender plays a role in food procurement and consumption, and food related health outcomes.

· Food and Cultural Capital: Students will learn to think of cultural capital as a political and social organizing principal in our society with economic implications. They will learn about how cultural capital plays a role in food procurement and consumption, and food related health outcomes.



· Written Assignments: Through two short essays and one long essay, the midterm examination will specifically test students on the political, economic, and social organizing principals of food in the United States, the formation and durability of these principals, and how they differently affect both individuals and groups.  



· Other Course Components: None





3. Students comprehend and assess the nature and values of organizations and polities and their importance in social problem solving and policy making.



· Course Objectives: As with ELO 2 above, ELO 3 is directly addressed with course objective one. This objective is aimed at having students learn to understand and analyze how food in the United States has been constructed and influenced by human cultural norms, social institutions and social structures. In so doing, we will explore the nature and values of organizations and polities with regards to food and eating. We will also spend time, particularly in the last four weeks of class, thinking about the importance of the nature and values of organizations and polities in social problem solving and policy making. 

 

· Readings: Students will specifically read about this in week seven on obesity when they read the report by the Robert Wood Johnson Foundation “F is for Fat: How Obesity Threatens America’s Future” and chapters in Julie Guthman’s book Weighing In: Obesity, Food Justice and the Limits of Capitalism. Through these readings, students will think about two opposing framings of the obesity epidemic in United States, how organizations and polities are shaped by discourses, and how these different framings of the same problem lead to different public policy and public health interventions. Students will also consider how organizations and polities shape social problem solving and policy making in the Lois Wright Morton article “Solving the Problems of Iowa Food Deserts: Food Insecurity and Civic Structure”, Jessica Hayes-Conroy, and Allison Hayes-Conroy article “Veggies and Visceralities: A Political Ecology of Food and Feeling”, and Marjorie DeVault’s book Feeding the Family: The Social Organization of Caring as Gendered Work. Lois Wright Morton article discusses what factors increase or decrease the likelihood that families in rural Iowa will be food insecure. Hayes-Conroy and Hayes-Conroy’s article is an ethnography of a school garden and cooking program in Berkeley, California. In this article, they show how race and class animate the way that teachers think about what good food is and how it should be prepared in ways that alienate the non-white students and lead them to reject rather than accept the resocialization being offered to them through the program. Students will read this article to think about how even the most well-meaning public policy interventions or social problem solving around food consumption can end up reproducing inequality if these interventions do not account for implicit bias. DeVault’s book looks at the gendered organization of the family and argues that the everyday work of feeding the family is care work that falls mostly on women and acts to reproduce gender inequality. Students will read this book to think about what social problem solving around food and inequality would look like in the most intimate social institutions – the home and the family. 



· Topics: The following topics speak directly to this expected learning outcome:

· Understanding the Food Industry: Students will learn about and assess the nature and values of the food industry, and how the nature and values of the food industry lead to certain policy making and problem solving. 

· Food Access: Students will learn about and assess the nature and values of food access and how the way we think about food access – why it is different across contexts, for example – informs the kinds of policy interventions and problem solving organizations and states propose around this issue. 

· Food Security and Hunger: Students will learn about and assess the nature and values around food security and hunger. They will learn about how the state and the market thinks about food insecurity and hunger. They will learn about what interventions are currently in place to provide food to those who are food insecure. They will learn about how the way that food insecurity and hunger in the United States is framed impacts problem solving and policy making with regards to this issue. 

· Obesity: Students will learn about and assess the nature and values of obesity in the United States. They will think about how organizations and polities make sense of obesity as a problem and how different framings of the problem lead to different social problem solving and policy making interventions. 

· Alternative Food, Local Food: Students will learn about the nature and values of the alternative and local food movements. They will assess how these local movements and the organizations that comprise these movements go about solving problems with regards to food and inequality. Students will examine how organizing values and principals of these movements inform how problems are solved and how policy solutions are crafted. 

· Food Justice: Students will learn about the nature and values of the food justice movement. They will assess how the food justice movement and the organizations that comprise this movement go about solving problems with regards to food and inequality. Students will examine how organizing values and principals of these movements inform how problems are solved and how policy solutions are crafted. They will compare and contrast the food justice movement with the alternative food movement with an eye to how problem solving is different with each. 



· Written Assignments: As part of their final research, students will be asked to assess the need for social change and propose policy solutions regarding their research topic. In order to sufficiently answer this question, students will need to first assess the nature and values of organizations and polities with regards to their specific topic, show how it relates to the topic of social inequality, and make an argument for why social change is or is not needed. 



· Other Course Components - None

 

GE Diversity—Social Diversity in the US

 

1. Students describe and evaluate the roles of such categories as race, gender and sexuality, disability, class, ethnicity, and religion in the pluralistic institutions and cultures of the United States.



6. Course Objectives: The main goal of this class is to examine inequality through the lens of food. We will specifically discuss food and gender inequality, food and racial/ethnic inequality, and food and class inequality. To frame these discussions, we will read and discuss sociological theories of gender, racial/ethnic, and class inequality. We will use these theories to think about how food production and consumption in the United States both reflects and reproduces existing gender, racial/ethnic, and class inequalities. Through these readings, lectures, and discussions, students will learn how to describe and evaluate the roles of race, gender, class, and ethnicity in the system of food production and consumption in the United States. Course objectives two and three specifically speak to this agenda. They are as follows: Students will learn about social inequalities of race, class, and gender through the lens of food and students will learn how sociologists explain race, class, and gender inequality and use these sociological theories to think about the extent to which individual patterns of food consumption reflect existing social inequalities and the extent to which they produce social inequality. 



· Readings: As outlined in the syllabus and above, the purpose of this course is to think about systems of social stratification through the lens of food –  in particular through discussing categories of race, gender, class, and ethnicity. As such, the majority of our readings and topics will address the role of these categories in the cultures, institutions and social structures that make up our system of food production and consumption in the United States. The following list represents weeks during the semester when all readings directly discuss the interrelationship of social diversity in the United States (through categories of race, gender, class and/or ethnicity) and our food system of production and consumption.

· Inequality in the United States: Students evaluate the role of class, gender, race and ethnicity in the pluralistic institutions and cultures of the United States.

· Food and Labor: Students evaluate the role of class, ethnicity, race in food labor.

· Food Access: Students evaluate the role of class and race in food access.

· Food Insecurity and Hunger: Students evaluate the role of class, gender, and race in food insecurity.

· Food and Race: Students evaluate the role of race and ethnicity in food consumption and procurement.

· Food and Gender: Students evaluate the role of gender in food consumption and procurement practices in the United States. 

· Food and Cultural Capital: Students evaluate the role of class and race in food consumption and procurement.

· Eating and the Body: Students evaluate the role of race and ethnicity in food consumption and procurement practices. 

· Alternative Food, Moral Food?: Students evaluate the role of race, ethnicity, and class in nutrition and dietary movements over time in the United States.



· Topics: The above list of weeks where all readings support students in this expected learning outcome also represent the topic areas that are geared specifically towards this goal. 



· Written Assignments: Two assignments will specifically test this expected learning outcome: critical food journals and the final research paper. For the week that the student chooses to write his or her food journals, she or he will be required to summarize the arguments for the readings for that week, compare and contrast the readings, and speak about what these readings tell us about the formation and durability of political, economic, and/or social organizing principals regarding food and inequality in the United States. Students will also be required to write about this in their final research paper as it relates to whatever topic they choose. 



· Other Course Components: None



 

2. Students recognize the role of social diversity in shaping their own attitudes and values regarding appreciation, tolerance, and equality of others.



7. Course Objectives: Course objective four specifically targets this ELO and, as such, is a main goal of the semester. It states: students will learn to recognize the role of cultural and social structural forces in shaping their own relationship and engagement with food consumption. 



· Readings: In order for students to have an appreciation, tolerance and sense of equality with diverse groups, I believe they must first understand the experiences of diverse groups, the social forces at play in constructing differing experiences, and how those experiences differ from their own. Because this is a main topic of the class, I will ask students to think through their own experience as they read each and every reading of the semester. Through reading, discussing the readings in class, and writing about how the readings can help them make sense of their own experiences, students will be required to think about how social stratification systems have influenced their own attitudes, values, and practices with regards to food consumption in the United States. They will further be asked to examine the role of social diversity in shaping the experiences of others. 



· Topics: The following topics will allow students to understand the food experiences of diverse groups in the United States and examine how their own experiences relate.  

· Inequality in the United States: Students recognize the role of diverse experiences in the United States and how stratification is reproduced on a structural and institutional level.

· Food Access: Students recognize the role of political and economic systems in shaping their own access to food and thus help them understand how their own access to food is socially constructed.

· Food Insecurity and Hunger: Students recognize the role of class, race, and gender in shaping their own access to or lack of access to food and thus help them understand how their own food security is socially constructed.

· Food and Race: Students recognize the role of race and ethnicity in shaping their diverse experiences, attitudes, and values with regards to food consumption and procurement practices and how their experiences differ from others.

· Food and Gender: Students recognize the role of gender in shaping their diverse experiences, attitudes, and values with regards to food consumption and procurement practices and how their experiences differ from others. 

· Food and Cultural Capital: Students recognize the role of cultural capital in shaping their diverse experiences, attitudes, and values with regards to food consumption and procurement practices and how their experiences differ from others.

· Eating and the Body: Students recognize the role of race, class, and gender in shaping their diverse experiences, attitudes, and values with regards to food consumption their relationships with their physical bodies/health and how their experiences differ from others.

· Alternative Food, Moral Food?: Students recognize the role of race, class, and gender in shaping engagements with alternative food and moral discourses around food and how these alternative food movements are differentially available to different communities. 

Through a combination of lectures, readings, and discussions in each of these topic areas, students will be pushed to examine the role of social diversity in shaping their own attitudes, values and consumption practices around food. By the end of the semester, students will have a greater appreciation and tolerance for diverse cultures. 



· Written Assignments: During the course of the semester, students will be asked to write four critical food journals where they will reflect on their own food consumption practices, where their food comes from, and how race, class, ethnicity and gender norms play out in their relationship to food. The point of this exercise is to get students to practice writing about what they read but it is also to prompt students to critically reflect on the role of cultural and social structural forces in shaping their own attitudes and values regarding food consumption. The point of this exercise is to also help students have a deeper appreciation and empathy for the diverse consumption choices of those around them.



· Other Course Components: None 






GE ASSESSMENT PLAN



I will rely upon three evaluation techniques to analyze whether and how students are achieving the Expected Learning Outcomes. 



First, I will give students time during the first class and the last class to type up a self-assessment. This writing assignment will ask students to reflect on the following four questions:



(1) Briefly describe two theories or methods of social scientific inquiry that you might use to research food and inequality in the United States (GE Social Science: ELO 1 - Students understand the theories and methods of social scientific inquiry as they apply to the study of organizations and politics.)

(2) Reflect briefly on what you understand about the political and economic forces that shape our food system. (GE Social Science: ELO 2 - Students understand the formation and durability of political, economic, and social organizing principles and their differences and similarities across contexts.)

(3) Reflect briefly on what you know about the role that race, class, and gender play in food cultures, institutions, and access in the United States. (GE Diversity: ELO 1 - Students describe and evaluate the roles of such categories as race, gender and sexuality, disability, class, ethnicity, and religion in the pluralistic institutions and cultures of the United States)

(4) Reflect briefly on what you eat from day-to-day, where you get this food, and how you make decisions about what and where to eat among alternatives. Is this the same or different than when you were growing up? Think critically about how your attitudes towards food are shaped by the people you interact with.  Can you think of specific examples of how interactions with individuals from other cultures or socioeconomic backgrounds shaped your food consumption patterns or attitudes towards food? Explain. (GE Diversity: ELO 2 - Students recognize the role of social diversity in shaping their own attitudes and values regarding appreciation, tolerance, and equality of others)



This writing assignment is meant to assess both Expected Learning Outcomes 1 and 2 in GE Diversity: Social Diversity in the United States as well as Expected Learning Outcome 1 and 2 in GE Social Science: Organizations & Politics.  In administering the same questionnaire at the beginning and the end of the course, I will be able to assess how much students have learned and where they have gaps in their understanding. While students will receive a grade of pass/no pass on these two assignments (which will count towards their participation grade), internally I will grade them using the following rubric:



		1

		Excellent

		Student wrote a perfect or near perfect answer with nuanced and complex understanding of the material. 



		2

		Good

		Student wrote a good answer but may have room for improvement in terms of their understanding of material or their ability to make connections between concepts.



		3

		Fair

		Student showed some comprehension, got some things right, but also had large gaps in their understanding.



		4 

		Poor

		Student show little to no comprehension of how to answer the questions asked.







Second, in student’s final research paper as well as their in-class paper presentation, students will be expected, based on their understanding of the topic they have chosen, to make a set of policy and/or social change recommendations, and describe how individual and group values around the topic that of their paper inform social problem solving and policy making.  In this way, students will be expected to demonstrate their comprehension of the GE Social Science: ELO 3 (Students comprehend and assess individual and group values and their importance in social problem solving and policy making). Again, I will internally grade this part of my students’ papers using the 4-point scale outlined above. 



Third, I will internally give each student a final assessment grade on all 5 GE Expected Learning Outcomes based on their cumulative performance in class and on assignments using the same 4-point scale. 



Below is the assessment tool that I will use to measure the expected learning outcomes for both the GE Social Science: Organizations & Politics and GE Diversity: Social Diversity in the United States. This assessment tool has been modified from the original in order to include three levels of learning: (1) Benchmark, (2) Milestone, and (3) Capstone. At the completion of the course, each student will have an internal final GE learning outcome grade based on the average of two grades for each GE Expected Learning Outcome - the second self-assessment and the policy question from the final paper, and my final cumulative assessment of each student on each GE Expected Learning Outcome. I will look at these averages in order to assess whether each student individually and the class as a whole fell into the (1) Benchmark, (2) Milestone, or (3) Capstone levels of learning.  I will additionally analyze the pre-and post- self-assessments to see how much students have learned throughout the semester. 



		GE Social Science: Organizations & Polities



		GE Expected

Learning Outcomes



		(1) Benchmark 

Average final GE ELO grade of 3 or below

		(2) Milestone

Average final GE ELO grade of 2 – 2.9

		(3) Capstone 

Average final GE ELO grade of 1 – 1.9



		ELO 1

Students understand the theories and methods of social scientific inquiry as they apply to the study of organizations and politics.



		· Articulates a minimum understanding of the methods of social scientific inquiry as they apply to the study of food and inequality in the United States.



· Recognizes the basic principles of sociological theory as they apply to the study of inequality through the lens of food for individuals and groups 



· May struggle to make connections between theories or between methods.



		· Recognizes the differences in the methods of social scientific inquiry as they apply to the study of food and inequality in United States.



· Articulates what methods are best to answer different kinds of sociological questions.



· Synthesizes the differences in sociological theories as they apply to the study of individuals and groups and actively engages in debates around these theories.

		· Demonstrates complex understanding of both theories and methods of social scientific inquiry as they apply to the study of individuals and groups.



· Initiates learning about theories and methods of social scientific inquiry beyond class discussion and readings.



· Asks complex questions and makes complex connections between methods and theories and their own lived experiences







		ELO 2

Students understand the

formation and

durability of political,

economic, and social

organizing principles

and their differences

and similarities across

contexts.

 

		· Makes minimum effort to understand the formation and durability of political, economic, and social organizing principles in our modern food system. 



· Articulates basic understanding of the similarities and differences of political, economic and social organizing principles as they relate to food consumption, production and social inequality in United States.



· May struggle to understand differences and similarities across contexts even as they grasp the formation and durability of political, economic and social organizing principals or vice versa.





		· Synthesizes debates surrounding the formation and durability of political, economic, and social organizing principles in the study of food and inequality.



· Articulates a solid understanding using the texts and concepts from class of how these principles are different and similar across contexts and the implications of this for the reproduction of inequality in the study of food. 



· Places these debates in conversation with one another and is able to form a position about these debates in written assignments and class dialogues. 

		· Asks complex questions and makes complex connections between the formation and the durability of political, economic, and social organizing principles in the study food and inequality.



· Shows a high level and nuanced understanding of how political, economic and social organizing principles are different and similar across contexts in the study of food and inequality.



· Places these debates in conversation with one another and forms unique positions in written assignments and class discussions.



· Is able to draw parallels between these organizing principles in the study of food with the study of other forms of inequality in society.



		ELO 3

Students comprehend

and assess individual

and group values and

their importance in

social problem solving

and policy making.



		· Demonstrates a minimum level of understanding of how our individual and group values are reflected in and contribute to social inequality through food.



· Recognize the social factors that contribute to problem solving and policy making around food and inequality but may struggle to articulate this in written work and class discussion.





		· Articulates an understanding of how individual and group values contribute to and shape social problem solving and policy making around food systems and food choice. 



· Synthesizes debates concerning how individual and group values shape problem solving and policy making in ways that contribute to or mediate social inequalities of race, class, and gender.

		· Articulates a complex understanding of how individual and group values contribute to and shape social problem solving and policy making around food systems and food choice. 



· Synthesizes debates concerning how individual and group values shape problem solving and policy making in ways that contribute to or mediate social inequalities of race, class, and gender and forms unique positions in written assignments and class discussions.



· [bookmark: _GoBack]Identifies or constructs options for improving the realization of social problem solving or policy goals around issues of food and inequality. 









		GE Diversity: Social Diversity in the United States:



		GE Expected

Learning Outcomes



		(1) Benchmark

Average grade of 3 or below

		(2) Milestone

Average grade of 2 – 2.9

		(3) Capstone

Average grade of 1-1.9



		ELO 1

Students describe and

evaluate the roles of

such categories as race,

gender and sexuality,

disability, class,

ethnicity, and religion

in the pluralistic

institutions and cultures

of the United States.



		· Demonstrates a minimum level of engagement and minimum points of view in understanding the role of race, gender, class, and ethnicity in institutions and cultures of the United States as it relates to the study of food and inequality.



· May be able to describe but not evaluate or synthesize the role of race, gender, class and ethnicity in institutions and cultures of the United States as it relates to the study of food and inequality.





		· Articulates a solid understanding of the role of categories such as race, gender, class, and ethnicity in the pluralistic institutions and cultures of the United States through the lens of food production and consumption.



· Synthesizes debates and evaluates the implications of this for the reproduction of inequality in the food system broadly.

		· Demonstrates complex understanding of the role of categories such as race, gender, class, and ethnicity in the pluralistic institutions and cultures of the United States through the lens of food production and consumption.



· Asks complex questions and makes complex connections between readings, theories and their own lived experiences with regards to the role of race, gender, class and ethnicity in food institutions and cultures. 



· Brings readings, theories, and experiences to bear in forming innovative and creative positions regarding food and inequality in the United States.





		ELO 2

Students recognize the

role of social diversity

in shaping their own

attitudes and values regarding appreciation,

tolerance, and equality

of others.

		· Recognizes the basics of how social diversity shapes attitudes and values regarding appreciation, tolerance, and equality of others in the study of food and inequality as well as food consumption and procurement practices broadly.



· Questions some assumptions regarding the role of social diversity in the study of food and inequality, but may be more aware of others’ assumptions than one’s own or vice versa.



		· Synthesizes how social diversity has shaped their own attitudes and values regarding appreciation, tolerance, and equality of others in the study of food and inequality as well as food consumption and procurement practices broadly.



· Question their own explicit and implicit bias with regards to food and inequality in the United States and their own or others’ food consumption and procurement practices such that they build a greater appreciation and tolerance of others. 

		· Demonstrates a complex understanding of the role of social diversity in shaping their own attitudes and values as well as others’ attitudes and values regarding appreciation, tolerance, and equality of others.





· Thoroughly and systematically integrates these factors into written assignment and class discussions.









Level of Student Achievement Expected for GE Social Science: Organizations & Polities Expected Learning Outcomes:



· 100 percent of students at Milestone for ELO 1; at least 25 percent of these students at Capstone.

· At least 75 percent of students at Milestone or higher for ELO 2; at least 25 percent of these students at Capstone.

· At least 75 percent of students at Milestone for Objective 3; at least 25 percent of these students at Capstone.



Level of Student Achievement Expected for GE Diversity: Social Diversity in the United States Expected Learning Outcomes:



· 100 percent of students at Milestone for ELO 1; at least 25 percent of these students at Capstone

· 100 percent of students at Milestone for ELO 2; at least 25 percent of these students at Capstone



Process for Reviewing the Data:

Throughout the course of the semester, I will use the three evaluation techniques that I outlined at the beginning of this section – the two short self-assessments, the research paper assignments, and the critical food journals –in order to assess how each of my students is learning and achieving each of the GE ELOs over time. Additionally, after the course is over, I will review each of these three types of written assignments as well as students’ performance in the course overall. I will chart whether each student fell into the benchmark, milestone or capstone category for each GE EOL for each of the three types of assignments. I will then combine this data to get a sense of the level of learning that students achieved in the course overall. I will additionally assess if other factors such as engagement with course materials, attitude towards the class in general, or other factors contributed to any student’s ability to reach each EOL. Over the summer, I will change my course content including readings and assignments if there is more than a 1/3 difference between the anticipated and actual level of student achievement.  

 



Curriculum Map: If the GE request applies to a new course and the new course can also count toward the major of the submitting unit (whether as a required course or as an elective), please include the curriculum map of that program to which you have added the newly proposed course, indicating the program goal(s) and levels it is designed to meet. If the course is not new but the request involves moving the course to a new level or place on the major’s curriculum map, the updated map will need to be provided as well.
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